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Abstract 

After the first COVID-19 case was reported in Kenya on 12th March 2020, the government 

suspended learning for six months. The news was not only disturbing but devastating to 

all the education stakeholders as life mattered more than anything else. The containment 

period provided a unique platform for the parents to interact with learners. The period 

was characterized by a myriad of challenges such as prolonged closure of institutions, 

increased dropouts due to early pregnancies, child marriages, and some engaging in drugs 

and substance abuse. Be that as it may, there were several positive impacts on the learner. 

During this period, learners had adequate time with their guardians which added value 

to the containment period. Constructivism theory of learning states that learners are not 

passive recipients of information, but actively construct their knowledge through 

interaction with the environment as they recognize their mental structures. During this 

period, learners’ characters were positively moulded. They learned 21st-century skills of 

communication and collaboration with others through technology. Social and emotional 

skills were nurtured through digital platforms. Some learners revealed hidden talents 

such as singing, and poem recitation. Besides learning meta-cognitive skills for their 

mindset growth, learners engaged in farming with their parents as well as in family 

business enterprises.  
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Introduction 

There is adequate evidence revealing the relationship between health and 

education. Several studies, whether specific to a country (Etilé, 2014; Kim, 2016) or at an 

international level, have vividly documented that this kind of relationship exists in 

multiple nations, although magnitudes could differ (Banks, Marmot, Oldfield, & 

Smith, 2006). The COVID-19 pandemic hit the globe at different magnitudes. The impact 

across the globe was enormous. 

After the first COVID-19 case was reported in Kenya on 12th March 2020, and the 

subsequent closure of learning institutions in Kenya, face-to-face learning stopped 

(UNESCO, 2020).  E-learning came out as the best alternative to continue engaging 

learners on matters of education. Students from urban institutions embraced online 

learning after wide consultation among key education stakeholders. The students from 

the rural setup had no option other than to cope and this was not without limitations.  

Rural areas of Kenya have lagged far behind in mobile broadband and general 

network coverage.  According to the 2019 Kenya Population and Housing Census 

(KPHC), only 13.7 per cent of rural dwellers have access to the internet while only 41.0% 

of the population own mobile phones (Kenya National Bureau of Statistics, 2020). Nearly 

70% of the school children in Kenya live in rural areas where there is a shortage of 

classrooms, trained teachers, books and other supplies. Poor internet connectivity 

hampered learning in most institutions in rural areas (Kenya Dry Land Education Fund, 

n.d).  The syllabus coverage was also interfered with affecting the academic calendar. The 

2020 candidate class had to do their national examinations in 2021, a year later.  

During the pandemic, several students engaged in non-academic activities such as 

helping their parents with farm work and business. Some of the male children engaged in 

the motorcycle taxi and courier business to earn income for their families. Upon 

https://link.springer.com/article/10.1007/s13209-019-0201-0#ref-CR19
https://link.springer.com/article/10.1007/s13209-019-0201-0#ref-CR31
https://link.springer.com/article/10.1007/s13209-019-0201-0#ref-CR5
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resumption of learning, a sizeable percentage of boys were not willing to proceed with 

schooling.  

Roediger (1996) vividly spells out that at the adolescence stage the youth tend to 

heavily rely on each other for direction, support, identity, support, and self-esteem. The 

adolescents at this stage value each other's opinions and utilize a lot of time together. Here 

they conform heavily to group standards. The groups utilized the COVID-19 break to 

influence each other and in instances where some exhibited moral decadence, the same 

was cascaded among themselves. An increase in early pregnancies and a significant rise 

in cases of child marriages during the containment period were reported in the media 

(Cheruiyot, 2020; Kiplagat, 2020;).  A sizeable number was noted among the pastoral 

communities (Kiplagat, 2020; Kiptoo, 2020; Maema, 2020).   

Melgosa (2000) reveals that substance abuse is a major threat to the health of 

adolescents when a wide range of legalized drugs such as alcohol, Khat, and cigarettes are 

consumed. Prudent guidance and counselling by educators and professional counsellors 

come in handy to help learners to avoid such substances. During the COVID-19 

containment period, drug and substance abuse were prevalent in regions with a high 

population. There were also cases of domestic violence among families (Muchangi, 2021; 

Rop, 2020). 

There is a consensus among educational researchers and academics that change is 

not only necessary but also inevitable (Alexander, 2020; North Eastern University & 

Gallup, 2019).  This was evident during the COVID-19 pandemic.  The current workplace 

does not only provide job opportunities but follows up to find out if the graduates have 

the desired skills, competencies, expertise and knowledge. These aspects are long 

acquired dating back to elementary education. Re-skilling is the new norm in industries 

around the globe. Employers are keenly looking for flexible employees with great ability 
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to think on their feet, adapt and learn new skills as jobs change over time and space 

(Bakhshi, 2017). 

The educational sector is facing imminent change to keep up with today’s student's 

needs (Alexander, 2020; Carnevale, Gulish, & Smith, 2018). The old system of teaching 

and learning models is still relevant in academics but should adapt to accommodate non-

traditional students. Nonetheless, if educational institutions will not appreciate the need 

for change, the institutions of learning run the risk of self-extinguishing (Swinnerton, 

Ivancheva, Coop, Perrotta & Morris, 2018). The University of the Incarnate Word, just 

like other old higher-education institutions, has recognized the issue. 

The face of education is fast changing than it has ever done before. Learners need 

to not only learn academics but also skills that will enable them to grow as successful 

people in the 21st century.  According to Martin West of Harvard Graduate School (West 

et al., 2015), there are certain types of skills that all employees of the future need. Martin 

West reiterates that the labour market will need skills that cannot be measured using 

standardized tests. 

Non-academic attributes and skills are considered to comprise values and 

attitudes, emotional, and social skills, creative meta-cognitive skills and creative skills 

(Rotherham & Willingham, 2010; The New Media Consortium, 2005).  Detaching non-

academic skills can be a daunting task as they overlap and interact with each other 

interchangeably and work hand in hand with traditional academic skills (Rotherham & 

Willingham, 2010; The New Media Consortium, 2005). For instance, creative skills are 

often utilized in academic learning areas, such as Creative Art and Design. Non-academic 

skills play a fundamental role such as increased empathy, and positive self-image while 

reducing the high levels of anti-social behaviour (Rotherham & Willingham, 2010). 

Therefore, children from an early age should learn how to communicate and collaborate 
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with peers by use of technology as well as face-to-face. Critical thinking comes in handy 

while using creativity to solve real-life problems that were not in existence twenty years 

ago.  

Study Objective 

The objective of this study was to examine non-academic skills learners learned during 

the COVID 19 containment period. 

Method 

The study aimed at assessing not only the challenges caused by COVID-19 but the 

special positive skills learners acquired during the containment period in Sigowet-Soin 

Sub-county, Kericho county. A descriptive research design was utilized to show the 

current situation of learners after the COVID-19 containment period. This study adopted 

the use of primary and secondary data. The data was collected from five primary schools 

in Sigowet-Soin sub-county in Kericho county. 

The schools were purposefully sampled as representative of over fifty primary 

schools that are found in Sigowet-Soin sub-county. 67 respondents participated through 

purposive sampling, comprising 12 teachers and 55 students. The students were sampled 

covering both upper primaries as well as the lower. Teachers sampled at the schools too 

covered those teaching upper as well as lower primary. A few administrators were 

selected. 

Two sets of questionnaires were used to collect data for the study; they had open-

ended and closed-ended questions. The questionnaires were well designed to solicit 

adequate information on the 21st Century skills that learners learned outside the school 

environment. The evaluation research design was put into use to make the right judgment 

about the 21st-century skills that learners learned during the COVID-19 academic break. 
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The effectiveness of the skills was assessed by observing the concurrence between the 

non-academic skills and the societal needs of this generation. The collected data was 

tabulated for interpretation and analysis. Key 21st century skills gained among learners 

were keenly observed as per the tables and inferences made. Key aspects checked were 

communication abilities, digital literacy, talents among learners, social skills and 

agricultural productivity.  

Findings 

Communication  

The findings from the responses of 67 teachers and students sampled from each of 

the five primary schools in the Sigowet-Soin sub-county showed that both the students 

and teachers agreed that the COVID-19 containment period provided an opportunity for 

lstudents to learn to communicate in their indigenous language. Koilsir attracted the 

largest percentage of learners whose efficiency of mother tongue ranked highest. The high 

percentage was attributed to the availability of more elders and the willingness of learners 

to learn their mother tongue. This agrees with the constructivism theory of learning that 

a person learns by mentally organizing and re-organizing new information and 

experiences (Bretz, 2001).  

Learning the mother tongue is associated with learners acquainting themselves 

with their culture which is a special attribute to be conserved for posterity. Ordinarily, 

when the school calendar runs smoothly learners are occupied with the activities of the 

formal curriculum limiting the time students can learn aspects of their culture. Teaching 

learners how to think, communicate clearly and work together are attainable and 

exemplary goals. Consistency in collaboration will enhance productivity and the overall 

quality of discourse in the class, that in turn makes a significant difference for the student 

to learn. Collaboration improves problem-solving skills at personal and the institution set 
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up. Collaboration also improves interpersonal relationships among learners at the 

institutional level and in future at the workplace in the future. 

Analysis of questions by teachers and students by institutions 

It emerged that students in the remote rural areas settled by elders benefited from 

learnt their mother tongue better than their counterparts in relatively urban areas. By the 

end of the COVID-19 break, the learners were more proficient in their mother tongue than 

before the pandemic. The pandemic provided learners with an opportunity to work with 

their parents and peers more closely hence enhancing collaboration. Collaboration 

between the learners and teachers is an important 21st-century skill that any curricula 

should foster to ensure that teamwork, cooperation and meaningful feedback are gained 

among the key education stakeholders. 

 

Digital literacy 

Table 1 

The digital literacy skill learned during the COVID-19 break 

S/N PARTICIPATING 

SCHOOL 

SCALE PERCENTAG

E 

RANK 

1 Mindililwet Agree 

Disagree 

85.6 

10.4 

5 

2 Cheptuiyet Agree 

Disagree 

86.6 

13.4 

4 

3 Koiwalelech Agree 

Disagree 

88.1 

11.9 

3 

4 Koilsir Agree 

Disagree 

91.0 

9.0 

2 

5 Kebeneti Agree 

Disagree 

92.5 

7.5 

1 
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Table 1 shows the proficiency of learners in digital literacy. The survey was 

conducted by the teachers to find out the number of learners that could use a mobile 

phone, tablet, television set, laptop and computer effectively. It emerged that in the five 

institutions mentioned above, the learners had improved their digital literacy skills 

tremendously since all the institutions exceeded 85%. Online classes and interaction with 

their elder siblings had contributed towards close interaction with gadgets hence boosting 

their digital literacy. Electronic gadgets played a significant role in developing learners' 

meta-cognitive skills through modern applications that prompted critical thinking and 

problem-solving. 

Digital literacy among learners means learners can understand technology as well 

as utilize it diligently. Learners can find meaningful information online that is beneficial 

and allows them to explore their creativity. Digital literacy goes beyond using technology 

to understanding the limitation of the use of technology while comprehending the 

dangers as well as precautions associated with technology. 

Creativity and talent  

Learners in all five institutions reported that they had exhibited a high level of creativity 

during the containment period.  It emerged that some learners had utilized the COVID-19 

containment period in practising what they were good at. It emerged that a team of six class six 

students had composed poems educating the public on mitigation measures to curb COVID-19. 

The learners from Kebeneti primary with a poem titled “Korona Tutakushinda” were given a 

platform to present during the Jamhuri Day celebration attended by the Deputy County 

Commissioner.  

Creativity and talent nurtured among learners helped learners release stress. The joy 

among the learners kept the learners relaxed and helped alleviate anxiety. The relaxation enabled 

learners to adequately prepare for the exams and excel in them.  Brainstorming activities while 
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enhancing creativity stimulated problem-solving skills. Creativity enhanced learners' optimism 

towards teaching and learning sessions. A classroom that promotes creativity promotes a world 

of communication.  Through creativity learners' innovation is stimulated in their own free time. 

A person with a mindset full of creativity has a craving to learn new aspects creating an amazing 

feeling of lifelong learning.  

Social and emotional skills 

Learners in the five institutions reported that they learned to socialize with parents 

and peers. The learners were taught etiquette skills during the break by their parents. A 

notable improvement was observed in how learners networked with each other for mutual 

benefit after the break. The learners used some words such as “thank you”, “sorry” or 

“excuse me” more vividly attributed to their interaction with their parents at home. Six 

out of ten learners could demonstrate self-awareness among themselves by knowing their 

gender. Learners could manage themselves through proper utilization of time. A good 

number of learners could demonstrate social awareness among themselves. Relationship 

skills could be demonstrated based on how they worked together at home in the farms 

and the homestead. Social and emotional skills influence the confidence of the child and 

enhance empathy as well as the ability to develop lasting friendships, meaningful and 

partnerships among themselves. These skills help in the fostering responsibility at a 

young age. 
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Agricultural productivity skills 

Table 2 

The agricultural skills learned during the COVID-19 break 

S/N PARTICIPATING 

SCHOOL 

SCALE PERCENTAG

E 

RANK 

1 Mindililwet Agree 

Disagree 

85.1 

14.9 

4 

2 Cheptuiyet Agree 

Disagree 

89.6 

10.4 

1 

3 Koiwalelech Agree 

Disagree 

86.6 

13.4 

3 

4 Koilsir Agree 

Disagree 

83.6 

16.4 

5 

5 Kebeneti Agree 

Disagree 

88.1 

11.9 

2 

Table 2 shows how the learners of the five institutions learned agricultural 

productivity skills during the break. Learners who were interviewed acknowledged that 

the containment period provided a unique opportunity to help their parents with farm 

work. Previous holidays were said to have been shot while other holidays fell during the 

dry season when farming was not practised. The skill of handling animals and tilling the 

farm was ascertained by learners who narrated the activities they engaged in. The 

percentage of proficiency for the five institutions was above 83% which was considered 

high since agriculture is not a curriculum area in the primary school. Agricultural skills 

prepare students for successful agricultural careers and other related enterprises. The 

learners acquire opportunities for leadership development, career success and personal 

growth. Learners will thereafter make informed choices in global agriculture and natural 

resources system. 
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Conclusions and Recommendations  

Teachers and learners agreed that the COVID-19 containment period provided a 

unique opportunity for students to learn a lot more than the curriculum provides for. 

Whereas there were challenges such as early pregnancies, child marriages, and drug and 

substance abuse: learners experienced more gains. The six-month containment period 

provided learners with an opportunity to bond with their parents while learning unique 

aspects such as communication in the mother tongue, socializing, improving digital 

literacy, utilizing talents, and learning agricultural skills. The containment period became 

a blessing in disguise as more gains were made when all indicators showed the period to 

be a period of loss globally. 

In light of the discussed findings, the following recommendations were made: 

1. The learned skills should be emphasized and encouraged in schools at all times. 

Teachers ought to keep encouraging learners to utilize their talents such as singing, 

poetry, and involvement in co-curricular activities among others. 

2. Parents need to keep the bond with their children stronger and impart special skills 

such as storytelling in the indigenous language, agriculture, life skills, and 

problem-solving skills among others. This will equip children with 21st-century 

skills that will not only enhance productivity but the preservation of culture and 

community ethos. 

3. 21st century skills are critical. Parental engagement in learning comes in handy. It 

is a high time the parents, teachers and learners work as a team to promote the 

acquisition, implementation and realization of 21st-century skills to produce an all-

rounded learner capable of coping with the dynamics of this century. 
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